
Greetings from the Executive Director 
As 2012 comes to an end, we are excited to share many of the accomplishments of 
Early Stages with you, and update you on initiatives for 2013.  In the past fiscal year, 
Early Stages has been able to screen almost 4,300 children, and found over 700 chil-
dren eligible for services (for more information, please see page six).  I want to take 
this opportunity to thank you, as none of this success could have happened without 
our community partners, and all of our teachers, pediatricians, families, and others 
who made a referral to help a child. 

This issue and the next issue of the Early Edition will focus on children’s social-
emotional development and address behavioral concerns.  This edition will address 
broader behavioral concerns, and provide universal strategies for ensuring all children 
in your care develop healthy social-emotional skills.  The next edition will focus more 
on severely challenging behavior and associated disabilities.   

I hope the information in this newsletter is helpful, and wish you a safe and warm     
winter!   

 
Heather Elliott 
Executive Director, Early Stages 
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I N  T H I S  I S S U E  

Building Positive Relationships 
Building positive relationships with the young children in your care is    
central to their social and emotional development.  Experts at the Center 
on the Social and Emotional Foundations of Early Learning note that, “All 
children grow and thrive in the context of close and dependable relation-
ships that provide love and nurturance, security, and responsive interac-
tions.”  Taking the time to build a positive relationship can function to  re-
duce many challenging behaviors, and increase the adult’s ability to   as-
sert positive influence on children’s behavior.     
 

Get to Know the Child 

As with developing any relationship, the first step is to get to know the child.  Whether by observation, talking di-
rectly with the child, or talking to the child’s caregiver(s), learn the child’s interests, preferences, and background.  
This way, you can ensure that the way you interact with them is fun, relevant, and respectful.  As you get to know 
the children, allow them to get to you know you too.        (continued on page 2) 

Photo by Michael DeAngelis 
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Building Positive Relationships (continued from page one) 

Deposits and Withdrawals 

A helpful way to think about building relationships is 
that of a piggy bank.  Every time you engage in a strat-
egy to build the relationship, think of it as “making a 
deposit in a child’s relationship piggy bank.”  On the 
other hand, when you have to reprimand the child, 
make demands, nag or criticize the child, you’re mak-
ing a withdrawal from the relationship.  Spend some 
time thinking about how to monitor the way you 
make deposits and withdrawals from the children in 
your care.  Some suggestions are to use clicking coun-
ters, or moving coins from one pocket to another.  A 
visual can help you to remember to make plenty of 
relationship deposits throughout the day.   
 

Practical Strategies to Make Deposits 

(Click here for more suggestions, or here for a list of positive feed-
back starters) 

§ Greet every child by name when you see them 

§ Say something nice about the child in front of the 
child’s parent 

§ Write all of the special things about a child on a t-
shirt and allow the child to wear it 

§ After a bad day, say, “I’m sorry we had a bad day 
today—I know tomorrow is going to be better!” 

§ Learn a few words in the child’s home language 

§ Tell the child he/she was missed when the child 
misses a day at school or childcare 

§ Make “all about me” books and share them at 
circle time 

§ Give hugs, high fives and thumbs up for accom-
plishing tasks and acknowledge effort 

 

 

When It Doesn’t Seem Like It’s Working 

It may take more effort to build a positive relation-
ship with some children than others.  There may be 
some who seem to have a knack for pushing your 
buttons or just don’t seem to respond to anything 
you do.  While difficult, those children may be the 
very ones who need your love and attention the 
most.  You may not get to see the fruit of your labor, 
but for a child who may have grown up hearing only 
criticism and harsh words, your love and efforts to 
get to know him will help build resilience in the face 
of persistent challenges.  Continue to patiently make 
those deposits, and your hard work will be sure to 
create a positive impact for the child’s social and 
emotional development.  
 

 

 

 

Joseph, G.E., & Strain, P.S.  Building Positive Relationships with Young 
Children.  The Center on the Social and Emotional Foundations for Early 

Learning.   

 

For your older children, the same concept can apply amongst each other.  Books like Have You 
Filled a Bucket Today? by Carol McCloud can help them to see how easy and rewarding it is to 
show kindness and love to one another, by using the concept of filling one another’s “buckets.” 

http://csefel.vanderbilt.edu/modules/module1/handout5.pdf
http://csefel.vanderbilt.edu/modules-archive/module1/handouts/3.pdf
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What are social-emotional  

developmental milestones?  
 

As children grow, they develop spe-
cific abilities, like walking up stairs or 
recognizing colors.  These are called 
developmental milestones.  Listed on 
this page are the milestones for a 
child’s social-emotional develop-
ment.  Not every child follows this 
timeline.  Your child might reach 

some milestones later and may be developing just 
fine.  If your child is having trouble meeting many of 
the milestones for his or her age, your child may 
need extra help. 

 

Milestones from the Centers for Disease Control and Prevention   

By THREE years old:  
¶ Copies adults and friends 

¶ Shows affection for friends without prompting 

¶ Takes turns in games 

¶ Shows concern for a crying friend 

¶ Understands the idea of “mine” and “his” or 
“hers” 

¶ Shows a wide range of emotions 

¶ Separates easily from mom and dad 

¶ May get upset with major changes in routine 

¶ Dresses and undresses self 

By FOUR years old:  
¶ Enjoys doing new things 

¶ Plays “Mom” and “Dad” 

¶ Is more and more creative with make-believe play 

¶ Would rather play with other children than by 
himself 

¶ Cooperates with other children 

¶ Often can’t tell what’s real and what’s make-
believe 

¶ Talks about what she likes and what she is inter-
ested in 

By FIVE years old:  
¶ Wants to please friends 

¶ Wants to be like friends 

¶ More likely to agree with rules 

¶ Likes to sing, dance, and act 

¶ Is aware of gender 

¶ Can tell what’s real and what’s 
make-believe 

¶ Shows more independence (for 
example, may visit a next-door neighbor by himself 
[adult supervision is still needed]) 

¶ Is sometimes demanding and sometimes very coop-
erative 

http://cdc.gov/ncbddd/actearly/milestones
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Visual cues are an essential tool to promoting positive behavior, and reducing challenging behavior.  While com-
monly used by early childhood teachers, these strategies can easily be adapted for home use, or even in a doc-
tor’s office.  Children thrive on knowing the routine and feeling empowered.  Think about how often you use a 
schedule or to-do list.  Since 3-5 year olds do not yet have the skills to use such strategies, visuals are a great way 
to help them learn routines, remember what’s expected of them, and make good choices.   
 

Tips for Creating Visuals from the Center on the Social and Emotional Foundations for Early Learning 

¶ Remember that children communicate and understand at different levels. 

¶ Use written text along with pictures to promote reading.  Written text also ensures that everyone interacting 
with the child uses the same language for a particular item.   

¶ Present visuals from left to right if your child can scan horizontally.  Horizontal orientation will also prepare 
the child for reading.   

¶ When taking photographs, place the object on a solid/high contrasting background.  Try to take the photo-
graph from the child’s perspective.   

¶ Remember to make the “picture” sturdy, easy to handle, and durable.  Either print on cardstock, or glue to a 
file folder, then cover with contact paper or laminate.   

 

Different Types of Visuals 

Visual Schedule:  Whether at 
home or in the classroom, chil-
dren thrive on routine.  A visual 
schedule helps them to know 
what to expect.  Use Velcro to 
move an indicator through the 
schedule, or you can remove the 
picture entirely from the sched-
ule.  Be sure to go over the 
schedule with your child, and use 
it once you create it!  Prepare the 
child for any changes there may 
be with the schedule, and cele-
brate your child for following the 
schedule.   

Choice Charts:  At an age when 
children are busy asserting their 
independence, providing choices 
gives children a sense of empower-
ment and control.   Limit the num-
ber of choices to two or three at 
first.   Choice charts can be used 
for anything from food/drinks, to 
activities, to clothes.   Remember 
to provide choices only when the 
choice(s) made can be honored.  

 
 

Cue Cards:  These are a great way 
to remind children of appropriate 
behavior.  On one side, draw or 
paste a visual of a stop sign.  On 
the other side, draw or paste the 
visual of how an appropriate be-
havior looks.  For example, “Use 
words, say ‘help,’” could be written 
under a picture of a face with a 
dialog bubble. 

First/Then Board:  These visuals 
are ideal to reinforce the comple-
tion of an activity the child does 
not want to do.  Use them when 
you change activities, or to teach 
a smaller sequence of events.   

Schedule  

NOW 

http://www.csefl.vanderbilt.edu
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A Child’s Emotional Development 
By the time a child is three years old, she should be 
expressing a wide range of emotions.  With that comes 
beginning to learn how to regulate those emotions.   
Keep in mind that this is a long process that continues 
into early adulthood.  Scientists have found that some 
of the parts of your brain that are responsible for self-
management are not fully developed until your early 
twenties.  Thus, our expectations of a preschooler’s  
ability to regulate her emotions and exhibit self-control 
should be developmentally appropriate.    
 

Learning how to regulate one’s emotions and self-
control is crucial, because preschoolers who do poorly 
on such measures are also usually delayed in the de-
velopment of their literacy, vocabulary, and math 
skills, even before they enter kindergarten.  They are 
also at a greater risk for developing serious emotional 
and behavioral problems.   
 

Warm, responsive care for the child is critical to the 
development of emotional regulation.  Research 
shows that parents’ sensitive responsiveness to chil-
dren’s feelings, a family emotional climate with man-
ageable demands on young children, constructive par-

ent-child conversations about emotion and its man-
agement, and supportive parent-child relationships 
each contributes to the development of self-
regulatory skills in children.  Also,  tangible strategies 
such as memory aids and predictable routines help a 
child learn how to manage her emotions, behavior, 
and attention span.   

 

Strategies for Teaching Emotional Regulation 

As children are experiencing this wide range of emo-
tions, it is important to give them appropriate labels.  
Adults can embed this language into everyday conver-
sations with kids (“You’re feeling sad because Johnny 
broke your favorite toy”).  Sing songs (insert different 
feelings into the song, “If You’re Happy and You Know 
It”); show the children the faces that accompany differ-
ent feelings using posters and mirrors; and role play or 
use puppets!  Read books and talk about how the char-
acters are feeling and why, and how they are dealing 
with their emotions (Click here for a book list).   Make a 
feelings collage.  Be a good role model:  Demonstrate 
how you regulate your own emotions, particularly 
when you feel angry.   

 

5 Ways to Avoid a Meltdown at the Grocery Story 

A recent study by the National Institute of Mental Health found that fewer than 10% of preschoolers have daily 
temper tantrums, and most of these tantrums are a result of real, momentary frustrations the toddler experienc-
es.   However, most parents have experienced a meltdown in public from time to time.  Below are some strate-
gies to help ensure you have a temper tantrum-free, smooth trip to the grocery store.   
 

 

1. Know your child’s limits.  Go when your child is fed and well-rested.   

2. Provide plenty of positive attention.  Your child may act up just to get  

your attention.    

3. Involve your child.  Ask your child to help you write the shopping list, then 

help you find the items in the store.  

4.    Talk about appropriate behavior and practice ahead of time.  For 

example, practice walking by some candy and ignoring it.  It may be helpful to 
practice a phrase such as, “That’s not what we’re here to buy.”  

5.    Avoid the aisles where you know your child will ask for something you do 

not want to buy. 

http://www.csefl.vanderbilt.edu/documents/booklist.pdf


6 

Thank you for your continued partnership with Early       
Stages in serving the young children of the District!           
Research shows that the outcome of children are better   
the earlier children receive services.   

 
We are proud to share the following: 
ß Over 4300 children were screened 
ß About 1400 referrals were made to Early Stages 
ß Nearly 150 different organizations made a referral 
ß More than 230 different organizations invited us to    

present professional development to their staff 
ß Maintained weekly office hours with Unity Health at   

the Upper Cardozo and Minnesota Avenue centers  

We launched a screening initiative with 40 child develop-
ment centers, using a screening tool called the Ages and 
Stages Questionnaire (ASQ).  We partnered with the DC 
Department of Health to provide ASQ kits through a 
grant from Project LAUNCH.  We provided each center 
with three professional development workshops, includ-
ing ASQ training and coaching.  Each center has demon-
strated a marked commitment to annually screening 
their children.  
 
Congratulations to the following centers on successfully 
completing the pilot phase of this initiative!  
  

Adventureland (Buchanan Campus) 

Adventureland (Kansas Campus) 

Agape Cabbage Patch and Lemaes 

Arnold & Porter 

Barbara Chambers 

Big Mama’s Children’s Center 

Broadcasters CDC 

Capital Kids, Inc.  

CentroNia 

C.H.I.L.D. Center 

Community CDC of Antioch 

Community Day Care Center 

DC Citywide Welfare Rights Organization 

Child Development Center Screening Initiative 

Early Stages: Year in Review  

Emergent Preparatory Academy 

Friendship Children’s Center II 

Full Gospel Tabernacle CDC 

Georgetown Hoya Kids Learning Center 

Georgetown Law Early Learning Cetner 

Kidspace Child and Family Development Center  

Kids R Us 

KinderHaus CDC of Cleveland Park 

Little Samaritan CDC 

Lynn Carols Academy 

Martha’s Table 

Montessori School of Chevy Chase 

Northeast Stars Montessori 

Northeastern Presbyterian Church CDC 

Our Redeemer Preschool & Infant Center 

Paramount CDC 

Pilgrim Baptist Church CDC 

Safe and Sound Daycare 

Step by Step Therapeutic Children’s Center 

Sunshine Early Learning Center 

Washington DC Jewish Community Center Preschool 

Wee Wisdom CDC 

Woodridge Day Care Center  

Woodridge Day Care Center II 

Woodridge Day Care Center III 

 

 

 

How Your Partnership is Making a Difference 
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Free Screening Kits  
In collaboration with the DCPS Private and Religious 
Office, additional Ages and Stages kits are available to 
private schools and child development centers that 
are not currently part of the screening initiative.  In 
order to receive a kit, training in the use of the ASQ 
will be provided by your Child Find Field Coordinator.  
 

Addressing Challenging Behavior 
Early Stages offers professional development on ad-
dressing challenging behavior, based on material from 
the Center on the Social and Emotional Foundations 
for Early Learning (CSEFL).   
 

For more information about either of the above, 
please contact Jeanie Chang: Jeanie.chang@dc.gov or 
202-510-1571 

DCPS Preschool and Pre-K Lottery 

The Out-of-Boundary Lottery is a service offered by DCPS to al-
low parents to apply for available seats in grades kindergarten 
through 8 at a school other than their child's assigned school(s). 
To find your child's assigned school(s), please visit our School 
Profiles page. The lottery is not for children attending their cur-
rent school as an out-of-boundary student or for those seeking 
admission to a selective citywide high school. 

DCPS is proud to offer numerous 3 and 4-year old seats across 
all Wards. Because students are not required to attend pre-
school or pre-kindergarten, and some schools are unable to ac-
commodate all applicants, preschool and pre-kindergarten seats 
are allocated through a lottery system. Seats remaining after the 
lottery are allocated on a first-come, first-served basis. 

Please visit our web page at dcps.dc.gov/DCPS/lottery, or call 
our Critical Response team at 202-478-5738 for more infor-
mation about the Preschool/Pre-Kindergarten and Out-of-
Boundary Lotteries. 

 

 

Calendar of Events  
 

So Others Might Eat (SOME): 1st Annual Education Resource Fair  

Saturday, January 12, 2013, 9:00 AM - 12:30 PM 

Department of Employment Services  

4058 Minnesota Avenue, NE, Washington, D.C. 20019  

 

Inclusive Schools Capstone Event  

February 4, 2013, 8:00 AM ñ3 PM  

The Marvin Center George Washington University  

800 21st Street, NW, Washington D.C. 20019  

Free, including lunch and childcare  

Click here  to register  

 

Advocates for Justice and Education:  

Click here  for a link to their events and trainings   

mailto:jeanie.chang@dc.gov
http://www.dcps.dc.gov/DCPS/lottery
http://www.some.org
http://www.cvent.com/d/fcqxxd/4W
http://www.aje-dc.org/events


Early Stages is a free DC Public Schools diagnostic center for children between the ages of 2 years 8 months and 

5 years 10 months.  We help identify any delays that a child may have and arrange services to address them.  Re-
search shows that the first 5 years of life are the most important to a child’s development, and that acting early can 
greatly improve education outcomes.   
 

Children referred to Early Stages receive a developmental screening, and if necessary, a more in-depth evaluation.  If 

eligible, services that Early Stages can recommend include specialized instruction, speech/language therapy, physical 

therapy, occupational therapy, psychological services, and behavioral support services.  These services are coordinat-

ed and delivered through DC Public Schools.  

Strong Beginnings.  Bright Futures. 

Ways to make a referral to Early Stages 

¶ Phone: 202-698-8037 

¶ Fax: 202-654-6079 

¶ Email: referrals@earlystagesdc.org 

¶ Online form: www.earlystagesdc.org 

¶ Contact your Child Find Field Coordina-
tor.  If you do not know who is assigned 
to your ward, please call 202-698-8037 


